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1. Reason for report 

1.1. To provide the Scrutiny Committee with a regular update on the performance of the Virtual 
School for children in care and children previously in care currently adopted or cared for under a 
Special Guardianship Order. 

________________________________________________________________________________ 

2. RECOMMENDATION(S) 

2.1. The Committee note and comment on progress made towards the actions indentified in the 
Corporate Parenting Strategy as laid out in the outcomes and evaluation section of this report. 

 

mailto:Sally.Kelly@bromley.gov.uk
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Impact on Vulnerable Adults and Children 
 
2.2. Summary of Impact: The academic year 2019/20 was a year of high challenge and significant 

successes for the Virtual School.  The long standing Headteacher retired in April 2020 and a 
new Headteacher started in August 2020. Other staff changes have taken place and a new way 
of working has been introduced which supports better oversight of all children. 

2.3. COVID19 was the major event of the academic year, with most of our young people learning 
from home for a period. The Virtual School staff focussed their efforts on regular contact with 
homes to ensure that children were all able to continue with their studies, as well as ensuring 
that Personal Education Plans (PEPs) continued to take place.  

2.4. Provisional reporting shows that the number of children achieving GCSE results at grade 4 and 
above and grade 5 are likely to be at least in line with National Outcomes for children looked 
after, although it is difficult to predict as outcomes are reportedly up this year, following the 
cancellation of exams and the use of Centre Assessed Grades. However, progress measures 
show that a high proportion of our children are making good progress at school, are in the best 
schools, and have a good plan to support them. 

2.5. We continue to play a significant role in planning and delivering the Corporate Parenting 
Strategy through membership of the Corporate Parenting Board, the achievement and 
participation sub-group, as well as attending the health sub-group. The actions identified in the 
Corporate Parenting Strategy are at the core of our service improvement plan and all the actions 
and success criteria are addressed in the outcomes and evaluation sections of this report.  
Despite COVID19, we have made good progress with all actions and towards the goals outlined. 

2.6. The Post 16 Transition Project was extended through summer 2020 for our most vulnerable 
young people and was successful in ensuring more of our young people started in a school or 
college place in September 2020. 

2.7. Progress continues to be made has been made with the quality and effectiveness of PEPs. It 
demonstrates increased professional curiosity about the school lives of children and ambition for 
their future. These plans provide a starting point for the provision of intervention and challenge 
by the Virtual School. 

2.8. The Virtual School is developing the work brought about by the demands of increased statutory 
duty imposed by the Children and Social Work Act 2017.  

________________________________________________________________________________ 
 

Corporate Policy 
 

1. Policy Status: Not Applicable  
 

2. BBB Priority: Children and Young People  
________________________________________________________________________________ 
 

Financial 
 

1. Cost of proposal: No Cost  
 

2. Ongoing costs: Not Applicable 
 

3. Budget head/performance centre: N/A 
 

4. Total current budget for this head: £ N/A 
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5. Source of funding: N/A 
________________________________________________________________________________ 
 

Personnel 
 

1. Number of staff (current and additional):   N/A 
 

2. If from existing staff resources, number of staff hours:   N/A 
________________________________________________________________________________ 
 

Legal 
 

1. Legal Requirement: Statutory Requirement 
 

2. Call-in: Not Applicable 
________________________________________________________________________________ 
 

Procurement 
 

1. Summary of Procurement Implications:  N/A 
________________________________________________________________________________ 
 

Customer Impact 
 

1. Estimated number of users/beneficiaries (current and projected):  All Bromley children in care. 
________________________________________________________________________________ 
 

Ward Councillor Views 
 

1. Have Ward Councillors been asked for comments? Not Applicable  
 

2. Summary of Ward Councillors comments:  Not Applicable 
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3. COMMENTARY 

3.1. The Purpose of the Virtual School 
 

3.1.1 The role of the Virtual School is to promote the best educational outcomes and raise 

attainment of all children looked after (CLA) by Bromley, and those that have been placed in 

our schools by other authorities. The children we look after are being educated across many 

different schools and local authorities. The Virtual School therefore has a powerful role in 

tracking their progress as if they were in a single school: combining expert school leadership 

with being the best of parents. Our key question every day is “Would it be good enough for 

your child?” 

 

3.1.2 Bromley Virtual School works on the following four core, crucial, statutory areas of 

responsibility: 

 To make sure that there is a system to track and monitor the attainment and progress of 

all children we look after. 

 To ensure that all CLA have a robust and effective PEP and monitor the use of the Pupil 

Premium grant where a child is eligible. 

 To champion the educational needs of CLA and care leavers across the authority and 

those placed out-of-authority. 

 To champion the educational needs of those children who were previously CLA and are 

now adopted, or in a Special Guardianship arrangement, or on a Child Arrangement 

order.  

  

3.1.3 This report outlines the activity and impact of Bromley Virtual School during the academic year 

2019/20 and provides full details of the educational outcomes of Bromley CLA. It reflects on 

the impact of our activities and identifies areas of future development to achieve improved 

outcomes for our children.  

 

3.1.4 Data contained in this report is for children who were in the care of the LB Bromley for the 

academic year 2019/20 and includes internal data for all children as well as outcomes** for all 

children who have been in care for a year or more as at 31st March 2020. 
** N.B. This data is not validated until the publication of the Statistical First Release, expected between 

December 2020 and March 2021 

 

3.1.5 Due to the impact of COVID19 much of the data usually available will not be available or 

comparable with previous academic years. We have measured impact in other ways wherever 

possible and given an overview as to how the impact of COVID19 on our children’s education 

has been mitigated. 

 

3.1.6  Staffing changes this year have been significant. The previous Headteacher of the Virtual 

School has retired after 12 years in post in April 2020. The new Headteacher took up her post 

at the end of August 2020. A new Business Support Officer started just before the 

Headteacher retired, and a new Education Support Worker started, supporting attendance 

across the school, and working in the Post 16 Team to support PEPs. 

 

3.1.7 COVID19 Response: 
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 During the lockdown the team continued to attend PEPs, although these were all online. They 

were able to challenge schools on provision for our young people, ensuring schools were 

aware of potential unconscious bias when calculating Centre Assessed Grades for GCSE 

students. We were able to attend more PEPs than usual, due to the reduced travel. Every child 

and family was called weekly, to ensure that children were being supported by their schools 

with appropriate work. Staff were able to advise carers regarding strategies to support home 

learning; ensuring that children and young people had the books, resources, and IT equipment 

such as printers and laptops to complete their work. Over the summer; year 11s were offered 

the opportunity to continue on the Fresh Start Transition Project. Continuing in 2020/21 we had 

to ensure admissions were quickly processed and we are carefully monitoring all COVID19 

related absences. 

 

3.2. Our Children 
 
3.2.1 Children Looked After: numbers as at 31st March 2020 

There has been a reduction in the number of CLA in Bromley from last year (2018/19). The 
numbers per 10,000 in Bromley remain much lower than those in statistical neighbours and 
significantly lower than the National picture. 
 

3.2.2 CLA rates per 10,000, including statistical neighbours and national statistics: 

 
 
3.2.3 Around 330 CLA and care leavers aged 18 were in the Virtual School at any point in the 

academic year 2019/20. The features of the cohort are representative of all Bromley children in 
terms of gender and ethnicity and, as might be expected, secondary aged children are slightly 
over-represented. 

 
3.2.4 Numbers of CLA with historical context: 
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3.2.5 Of the cohort in care at the end of the academic year, around 40% of statutory age children 

were in schools outside the borough. Some of these were schools close to Bromley, in 
neighbouring authorities, and some further away. Around 35% of Bromley CLA in schools 
outside Bromley were in special schools or alternative provision, including those having tuition 
at home. This contrasts with those who remained in school in Bromley, of whom only around 
9% were in special or alternative school provision. 

 
3.2.6 Older children continue to feature disproportionately in the Virtual School; with year groups 9, 

10 and 11 ending the year with over 30 children. The size of the year group cohorts tend to 
grow reasonably steadily year on year but, occasionally, there are bulge year groups lower 
down the age range, as can be seen in the graph below at 3.2.7. The proportion of children 
with an EHC plan in these groups is much higher in than in the rest of the population.   

 
3.2.7 Bromley Virtual School Year Group Cohorts as at 31st July 2020 including data for previous 

years: 

 
 
3.2.8 Most Bromley CLA are settled in their education settings and are making good progress. Our 

data shows that there has been a reduction in stability in school placements. In 2018/19 the 
number of children remaining in their school place for at least 2 years was 75%. In 2019/20 
this reduced to 62% of children stable in their school place. 90% of young people were in a 
school that is rated at least good by OFSTED. The Virtual School should be consulted by 
social workers when a child needs to move schools because of a placement change and the 
advice of the Virtual Headteacher should be “given due weight” in placement decisions 
(Statutory Guidance 2018). In the vast majority of cases this will happen but going forward we 
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need to find ways to ensure this is more consistent. The Virtual School staff work hard to 
minimize possible gaps in education. Education Advisers work closely with admissions, SEN 
staff, schools, and other Virtual School teams to secure appropriate school places as quickly 
as possible. 

 
3.3. Educational Outcomes 
 
3.3.1 Progress measures for all children: 

Progress measures are collected twice per term for each pupil. There is a data drop once per 
term at the end of the term, collected by Welfare Call. Progress data is also collected once per 
term when the PEP is reviewed. The latest data we have is from the spring term in 2020. Due 
to the lockdown schools were unable to properly assess pupils. The next data drop we will 
have will be the end of autumn 2020. 
 

3.3.2 The table below shows numbers of CLA making expected progress or better in school. This 
includes all CLA at the spring data drop, irrespective of how long they have been looked after. 

 Making expected progress 

 - English  

Making expected progress 

- Maths 

KS1 77% 77% 

KS2 91% 91% 

KS3 83% 81% 

KS4 75% 76% 

In borough 85% 85% 

Out borough 79% 79% 

Those with EHCP 84% 86% 

Those with SEN (not EHCP) 97% 97% 

Those with no SEN 75% 74% 

All Pupils 82% 82% 

 
3.3.3 Key Stage 1 Summer 2020 (7 year olds)      
 Key Stage 1 SATS were cancelled due to the lockdown. However, 77% of children in Key 

Stage 1 were making expected progress during the spring term. This is a small cohort of 
children so represents a couple of children not making expected progress. One is a very 
complex little boy. He is being well supported in school through a range of strategies paid for 
by the Pupil Premium Plus. 

 
3.3.4 Key Stage 2 Summer 2020 (11 year olds) 

Key Stage 2 SATS were cancelled due to the lockdown. However, 91% of Key Stage 2 pupils 
were making at least expected progress during the spring term. This was the only cohort to 
have a dedicated member of staff in the Virtual School overseeing the entire cohort. She 
attends all first PEPs for new children in care and all Early Years PEPs.  

 
3.4. Key Stage 4 Outcomes 2020 
 
3.4.1 42 children in care ended year 11 in August 2020. Of these, 28 had been continuously looked 

after on roll in year 11 for at least 12 months (to 31st March 2020) and these pupils form the 
reporting cohort.   
 

3.4.2 The lockdown meant that GCSE exams were cancelled. Grades were instead assessed by 
teachers based on the evidence they had collected through mock exams and other 
assessments that had been done throughout the year. Teachers then gave their best 
prediction of how the young person would have performed in the exam. Our children were 
assessed fairly and all achieved the grades they, and we, were expecting. 
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3.4.3 21% of the reporting cohort achieved 5 GCSEs at grade 4 and above including English and 
Maths. 25% achieved 5 GCSEs at grade 4 or above. 71% of pupils achieved at least one 
GCSE. 2 pupils gained Maths and English level 4+ only. For these two pupils that is a 
significant achievement. 
 

3.4.4 The table below shows GCSE outcomes in 2020 with historical context. 
N.B. it should be noted that national reporting is based on the number of CLA actually on roll in year 11.   

 
3.4.5 Despite the GCSE results for this cohort, many did not make good progress against earlier 

attainment individually or against national benchmarking. This may be the result of later entry 
into care, multiple changes in placement, or school disruption, amongst many other factors. 

 
3.4.6 The table below shows Key Stage 4 pupil level data with number of years in care and SEN 

status. 

Ref. DOB Time CLA 
Placed 
In/Out  

SEN No. of GCSEs Math 4+ Eng 4+ 5@ 4-9 inc. E & M 5@4-9 

1 2004 1-2 y In  2 •  •  

2 2004 7-8 y In K 10 • • • • 

3 2003 4-5 y Out EHCP 7    • 

4 2003 2-3 y Out EHCP 0     

5 2003 10-11 y In  9 • • • • 

6 2004 1-2 y In  8     

7 2003 4-5 y Out EHCP 0     

8 2004 4-5 y In  8 • • • • 

9 2004 3-4 y Out EHCP 0     

10 2004 6-7 y Out EHCP 8     

11 2003 11-12 y Out EHCP 1     

12 2004 1-2 y In  5     

13 2004 11-12 y Out  7 • • • • 

14 2004 6-7 y Out EHCP 2     

15 2004 9-10 y In EHCP 3     

16 2004 10-11 y In EHCP 4     

17 2004 3-4 y Out EHCP 0     

18 2004 2-3 y Out  3 •    

19 2003 1-2 y Out  0     

20 2004 2-3 y In Under Ass 0     

21 2004 6-7 y Out EHCP 4     

22 2003 3-4 y Out  9 • • • • 

23 2004 1-2 y Out K 0     

24 2003 8-9 y Out EHCP 0     

25 2004 11-12 y In K 6     

 

2020 
Reporting cohort of 
28 pupils 

2019 
Reporting cohort of 
31 pupils 

2018 
Reporting Cohort of 
20 pupils 

2017 
Reporting Cohort of 
19 pupils 

5 at grade 4 and above 
incl. English and Maths 

21% 
(6 pupils) 

29% 
(9 pupils) 

15% 
(3 pupils) 

26% 
(5 pupils) 

5 at grade 4 and above 
25% 
(7 pupils) 

29% 
(9 pupils) 

20% 
(4 pupils) 

26% 
(5 pupils) 

5 GCSEs 
46% 
13 pupils 

45% 
18 pupils 

65% 
(13 pupils) 

47% 
(9 pupils) 

1 GCSE 
71% 
(20 pupils) 

58% 
(18 pupils) 

80% 
(16 pupils) 

84% 
(16 pupils) 
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26 2004 10-11 y In K 9  •   

27 2003 12-13 y In K 8 • •   

28 2003 3-4 y In  8 • • • • 

 
3.4.7 12 young people in the reporting cohort have an EHC plan. This equates to 43% against a 

national figure of 2.8% (all children). A further 5 were receiving additional support in school 
without recourse to an EHC plan, and one was under assessment making a total of 64% with 
identified special or additional needs. Children with special educational needs are more likely 
to be placed in schools outside Bromley even if they live in the borough and those children 
who do well would do so whether inside or outside the borough. Those children are also more 
likely to be in longer-term, stable, foster placements. 

 
3.4.8 Within this cohort, young people accessed their education in a variety of settings: 

 Mainstream: 17 (61%), 10 in Bromley, 7 out of borough. 

 Special Schools: 2 (7%), 1 in Bromley and 1 out of borough. 

 Alternative Provision: 6 (18%), on roll at a registered AP or a mainstream school whilst 

attending AP. 3 in Bromley, 3 out. 

 3 Have no recorded school, having one to one tuition provided on site by the Virtual 

School. 1 in Bromley. 4 out of borough 

 
3.5. Post-16 Young People 
 
3.5.1 Our vision is that all young people over 16 who are looked after or care leavers will be 

engaged in education, employment, or training (EET) commensurate with their ability and 
aspirations, and be making significant progress towards recognised career ambitions.  

 
3.5.2 The academic year 2019/20 has seen a continued focus on transition at 16+ years old and 

improving the quality of post-16 PEPs. PEP meetings are now being used much more 
effectively to monitor progress and provide an opportunity to consider EET pathways for this 
group of young people. The Virtual School is part of the EET Strategy Group and sits on the 
recently developed panel, where those 16-18 as well as post 18 care leavers are discussed. 
The employment of an education support worker has increased capacity to attend PEPs and 
support the work done by the post 16 education adviser. 

 
3.5.3 Once again we used our successful partners “Fresh Start in Education” during the spring and 

summer terms and provided intensive independent careers advice and guidance support to 
year 11 students making choices about post-16 progression. 90% of CLA started year 12 with 
a secure place in a sixth form or college in September 2020. This is up on 2018 at 82% which 
was an 11% increase on 2017. Of the 22 (most likely to be NEET) who engaged with “Fresh 
Start” over the summer, 15 are still in their college place as of November 2020.  

 
3.5.4 In the Ofsted Report of January 2019, inspectors said; “The proportion of care leavers who are 

in education, employment, or training (EET) is improving and compares positively with 
statistical neighbours and the national average. This is a result of concerted efforts by a 
specialist worker and others in the Leaving Care Service to provide tailored and creative 
support with a focus on helping care leavers into suitable opportunities. Staff are ambitious for 
care leavers, and those care leavers who are not in EET are considered at the fortnightly EET 
panel.” 

 
3.5.5 In total in 2019/20 we had 22 care leavers enrolled in higher education L4+ courses. We have 

8 care leavers who have started an undergraduate course in 2020. They are all older than 18, 
and we are exceptionally proud of them for continuing with their studies. Last year we had two 
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care leavers who successfully completed apprenticeships with the Council – in IT and the 
Registry Office. We have 1 ringfenced care leaver apprenticeship post and 5 other 
apprenticeship opportunities within the Council where care leavers are guaranteed an 
interview. 

 
3.5.6 Despite successfully securing Social Impact Bond funding for the I-Aspire programme 

(formerly Your Chance) in partnership with Lewisham, Greenwich, and De Paul, the project 
took some time to launch successfully in Bromley. As of the end of October 2020 there were 
62 young people signed up with I-Aspire and another 3 in the process of signing up for a total 
of 65. There have been some issues with the organisational delivery. There have been 
repeated changes in terms of staff members and so a resulting lack of consistency but there is 
some evidence of more stable coaches working directly with the young people so we are 
hopeful that this project will have a positive impact on our young people. 

 
3.5.7 KS5 Outcomes Table 

The table at 3.5.9. shows what a complex range of learning abilities and stages are associated 
with our older cohorts. 43% of this cohort were unaccompanied asylum-seeking children. 
These children arrive with differing levels of English language speaking skills and differing 
previous educational experiences in their home country.  
 

3.5.8 The table does not represent the final tally of level 1, 2, or level 3 qualifications that will be 
achieved by these young people. A number of the young people who appear not to have 
achieved any qualifications are part way through apprenticeships and many who have 
achieved ESOL or level 1 qualifications have now gone on to further courses and have 
trajectories that could eventually take them to level 3 qualifications or beyond.     

 
3.5.9 The table below shows qualifications gained at the end of 2019/20 by our reporting cohort of 

year 13 students. 
 Highest Qualification Achieved 

Young 

Person 

Time in  

Care 

UASC 

(Y/N) 

SEN 

Status 

ETE Status at 

End of Year 

ESOL /  

Entry Level 

Level 1  

Qualification 

Level 2  

Qualification 

Level 3  

Qualification 

1 2y Y  EET x    

2 2y Y  EET x    

3 2 y Y  EET x                                  

4 5y   EET    x 

5 6y 8m  EHCP NEET   x  

6 2y 1m   NEET  x   

7 1y 5m  EHCP NEET     

8 3y  K NEET x    

9 1y 5m  K EET   x  

10 14y  EHCP NEET  x   

11 3y 2m  EHCP NEET     

12 11y  EHCP EET  x   

13 12y  K EET   x  

14 1y10m   NEET   x  

15 1y 3m Y  EET x    

16 1y 5m Y  EET x    

17 1y10m Y  EET x    

18 1y 5m Y  EET x    

19 14y  K EET   x  

20 1y 4m Y  EET x    

21 1y 4m Y  EET x    
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22 1y 4m Y  EET x    

23 2y 6m   NEET    x 

24 3y 7m   NEET     

25 2y11m Y  EET x    

26 10y  EHCP EET  x   

27 2y10m   EET   x  

28 1y 7m Y  EET   x  

Data table: outcomes for year 13 young people for those in care for at least 12 months on March 31st 

 Achieved qualification prior to 2020 

          
3.6. Regular Attendance at School 
 
3.6.1 Regular attendance at school is vital to help children achieve and get the best possible start in 

life. Good attendance is a protective factor for CLA and academic achievement is the key to a 
successful and productive adult life and breaking the cycle of neglect and life in care. 

 
3.6.2 The Virtual School utilises a service provided by “Welfare Call” to monitor attendance at school 

and alternative provisions daily by an individual phone call to check every child is at school. 
The carer is contacted if there is an unauthorised absence and the allocated Social Worker is 
notified. Attendance reports are reviewed at weekly Virtual School team meetings, identifying 
children at risk, and appropriate strategies discussed with the network. Due to COVID19 and 
lockdown we are not able to benchmark attendance or compare in the same way to previous 
years. 

 
3.6.3 The table below shows attendance from September 2019 to the start of lockdown in 2020, 

compared with a similar time period the previous year. 

Attendance Sep – Mar 2018/19 Sep – Mar 2019/20 

Number of CYP (5-16) 196 196 

All CYP (5-16) 93.2% 91.9% 

Primary 96.4% 96.9% 

Secondary 91.8% 89.3% 

KS1 96.9% 93.5% 

KS2 96.4% 97.6% 

KS3 94.5% 94.5% 

KS4 89.1% 84.5% 

School in Borough 93.9% 91.3% 

School out of Borough 92.6% 92.7% 

SEND without an EHCP n/a 93.1% 

EHCP n/a 93.4% 

Unauthorised Absence 3.0% 3.5% 

Persistent Absence 21.9% 20.4% 

 
3.6.4 Overall attendance for younger children is excellent, with primary age children average 

attendance at 96.9%. Persistent absence had reduced but remains far too high among 
Bromley CLA. Most of those who fall into this category are secondary age pupils, many late 
entrants into care. Some of these have EHC plans, however overall attendance for those 
pupils (93.4%) is higher than the average for all our children (91.9%).  
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3.6.5 Once again there is a correlation between those who are late into care, and have experienced 
multiple placement and school changes. For some of those children there was too long a delay 
in securing a suitable new school. This related to the placement planning issues referred to. 
Where children are out of school tuition will be organised on site. For many in the cohort 
persistent absence is a result of refusal to engage with education and/or periods missing from 
care. 

 
3.6.6 Alternative provision, usually in the form of 1:1 tuition is now put in place more rapidly that has 

previously been the case when a child is moved in an emergency. The Virtual School has 
managed to substantially increase the number of tuition providers on its dynamic purchasing 
system. Work needs to be done improving the quality of this tuition. 

 
3.6.7 Attendance at school during lockdown: Lockdown began on 23rd March 2020. However, many 

schools had sent their children home the previous week. After the Easter holiday the DfE 
asked schools to provide “care” for vulnerable children and those with EHC plans. Some 
schools were unable to open at all for a period due to cases of COVID19 amongst staff. 

 
3.6.8 The Virtual School made phone calls to each home at least weekly to discuss whether the 

child and family needed support with home learning, or to get a child back to school. We were 
able to provide laptops, printers, other equipment, and books as well as advice and guidance 
to carers. 

 
3.6.9 The below graphs show attendance during COVID19. 
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3.6.10 As can be seen in the first month very few children were in school. The learning provision in 

most schools was restricted as the government had indicated to schools that they were to offer 
“care”. Most pupils at this point were safer and learning more in their foster homes. As the “risk 
register” work continued, the Virtual School worked with social workers, foster carers, and 
schools to decide when and if children would be better off in school. The attendance increased 
through May and by June the government had asked schools to partially re-open. Year 11 
students had one of the lowest attendance rates, due to public exams being cancelled. 

 
3.6.11 To support year 11 students, we liaised with schools to ensure they were aware of possible 

unconscious bias when calculating Centre Assessed Grades. All year 11 students achieved 
the grades that we were expecting them to. There was a long period of time from the 
announcement of the cancellation of exams to September 2020. For the year 11 students most 
likely to become NEET, we engaged 22 of them in a summer project with “Fresh Start”. Of 
these, 15 started in a post 16 provision in September 2020. 

 
3.7. Exclusions 
 
 There have been NO permanent exclusions of any looked-after children in 2019-20. Due 

to COVID19 it is difficult to make any of the usual analysis of fixed-term exclusion figures. 
However, as with attendance, we have looked at the September 2019 to March 2020 window. 

  
  

 2018-
19 total 

2018-19 
In 
borough 
schools 

2018-19 
Out 
borough 
schools 

2019-20* 
total 

2019-20* 
In 
borough 
schools 

2019-20* 
Out 
borough 
schools 

No of children with 
FTE 

17 8 9 18 11 7 

No of days FTE 118 55.5 62.5 70 49 21 

*All data September – March 31st  

 
In 2018/19 there were 17 young people who had a fixed term exclusion from school. This 
totalled a number of 118 lost days of school. In 2019/20 18 young people had a fixed term 
exclusion and this represented a total of 70 lost days from school. This is a huge improvement 
and correlates with having another education advisor and an education support officer who 
monitors attendance and exclusions. When we are notified early of behaviour issues, we can 
negotiate with a school to ensure that exclusions are minimised and where possible 
alternatives can be suggested. The pupil premium can be used to put in interventions to 
support the young person to develop their emotional regulation. We are also able to support 
going forward to ensure that there are less likely to be repeat exclusions. There is no 
significant difference between those schools in borough and those out of borough. 
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3.8. Personal Education Plans (PEPs) 
 

3.8.1 The local authority has a statutory duty to maintain PEPs for every school age CLA up to the 
end of the school year in which they turn 18 (i.e. the end of year 13). The PEP must be 
reviewed at least termly, or at any time of significant changes to placement and/or education 
provision. Social Workers are jointly responsible along with school Designated Teachers for 
writing, reviewing, and taking actions written into the PEPs. 

 
3.8.2 The table below shows number of PEPs against eligible CLA through the academic year. 
   

Personal Education Plans 
(PEPs) 

2018/19 2019/20 

 Cohort 205 188 

Autumn 
Term 

Completed 94% 89% 

Authorised 80% 77% 

 Cohort 216 207 

Spring 
Term 

Completed 78% 85% 

Authorised 31% 93% 

 Cohort 210 223 

Summer 
Term 

Completed 96% 55% 

Authorised 90% 88% 

Autumn 2018/19 data from Virtual School dataset and cohort is of all statutory school aged 
children spring 2018/19 onwards CLA PEP report from CareFirst and those statutory school 
aged children looked after for 28+ days. 

 
3.8.3 The table below shows multiple PEPs against number of eligible CLA through the academic 

year. 

2019/20 2 PEPs 3 PEPs 

Personal Education Plans 
99% 
(151 of 153) 

93% 
(142 of 153) 

Cohort is of statutory school aged children continuously looked after for 12+ months as at 1st 
March 2020 and those still looked after at the end of July 2020. 

 
3.8.4 PEP compliance has been improving over the last couple of years and records show that, 

though there are still a small number of PEP meetings that do not get recorded each term, 
almost all CLA in ear groups R-13 had 2 or more PEPs completed on the system and 
authorised during the academic year. 93% of young people had their PEPs reviewed 3 times.   

 
3.8.5 There has been a significant improvement in the quality of PEPs through the year, especially 

post-16 PEPs, as a result of the provision of training and the modelling of good PEP 
assessments by the Virtual School education adviser responsible for transition and KS5. The 
quality assurance officer checks all PEPs for completion and then a manager approves the 
PEP. The QA officer provides real time feedback and/or training to Social Workers and 
schools. 

 
3.8.6 Target setting in PEPs continues to improve and at the end of last year we were beginning to 

encourage more references to the EHC plan for children with special needs. This is still in the 
early stages and needs further development. The retirement of the Virtual School Headteacher 
has meant that some of the key developments in 2019/20 need a re-launch. 
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3.8.7 Attainment and progress reporting, which is recorded well in our PEPs, together with an 
outcome of the targets from the previous PEP inform a wider record of progress held by the 
Virtual School and updated each time a PEP is authorised.     

 
3.8.8 Training sessions on PEPs were offered and delivered to Social Workers; both new staff and 

those who needed a refresh. Bespoke team training was also delivered.  
 
3.8.9 Transition PEPs are a key feature. Both year 6 to year 7 and year 11 to 12 were a key focus 

last year. We ensure that an education advisor attends the year 6 autumn term PEP to ensure 
that a suitable secondary school is identified. We then attend the first PEP in year 7. In year 11 
the spring term PEP is attended by a “Fresh Start” CIAG (Careers Independent Advice and 
Guidance) professional. This ensures that each child has a plan A and plan B, and follow up 
support if needed. 

 
3.8.10 Case study to show good multiagency work: 

Child C attended a local mainstream secondary school. The Virtual School staff have already 
forged a very strong relationship with the Designated Teacher and Headteacher who support 
our CLA very well. This child was experiencing extreme difficulties in school and would have 
been very likely to be permanently excluded it weren’t for their CLA status. Even as a CLA 
they were at high risk of PEX; there was violent behaviour towards other students. We agreed 
a part-time timetable and used Pupil Premium to put tuition in at home to reduce the stresses 
on the child that were causing the outbursts. There was then some close liaison with our SEN 
Service to ensure the right provision was identified straight away. Bromley Inclusion team, the 
SEN team school, and the Virtual School worked together to identify an assessment 
placement at an SEMH school. Whilst they were being assessed it became clear that the child 
would benefit from a residential therapeutic placement which was commissioned after the 
Virtual School visited. 

 
3.9. Pupil Premium Plus Funding for CLA Financial Year 2019/20 
 
3.9.1 The Purpose of Pupil Premium Plus  
 Children who have been in local authority care for 1 day or more attracted £2,300 of Pupil 

Premium funding in the financial year 2019/20. This funding does not go directly to the schools 
but is managed by the Virtual School in the local authority that looks after the child. The 
Conditions of Grant require the Virtual School Headteacher to distribute funding. Funding 
should support children to meet their targets in the PEP. 

 
3.9.2 As for last year, the initial allocation to schools was £1,600 for each child for whom a 

monitoring form was completed and returned, with the Virtual School withholding £700 in the 
first instance. Further funding was accessible through the year where there was demonstrable 
need and clear links to the needs and targets identified in the PEP. A number of initial 
payments of the full allocation of £2,300 or more were made where the Virtual School team 
was aware that schools were already funding expensive resources for children. 

 
3.9.3 All allocations were made as a full year payment except where there was a natural transition 

(e.g. secondary transfer). In these cases, the primary school was given a third of the funds, 
and the receiving secondary school the remaining allocation when the child enrolled, and a 
monitoring form was completed in the autumn term. In some cases, both the primary school 
and the receiving secondary school received larger allocations where it was known that 
additional support or resources were required.  

 
3.9.4 Pupil Premium Plus allocations for children making in-year transfers have been dealt with on a 

case by case basis but the Virtual School rarely asks for allocations to be refunded.  Receiving 
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schools were offered a payment pro-rata to the full allocation unless a larger integration 
support package was needed. 

 
3.9.5 Centrally Held Funding 
 The principle of withholding an element of each child’s funding is based on our knowledge that 

not every child needs the same thing at the same time. This is supported by the huge variation 
of responses received from schools, some of which, every year, tell us that they do not require 
additional funding or resources for a child, while others request sums to the value of tens of 
thousands of pounds. For some children – those who are living with the effects of trauma and 
neglect, have had a fractured education history, or who have experienced multiple placement 
moves – a significant amount will be needed to fund the cost of the support they need. 
Withheld funds allow us to make resources available to targeted individuals and groups as well 
as occasional universal offers of activities to the wider group.  

 
3.9.6 In the financial year 2019/20, withheld funding was used for the following: 

 A 0.2 FTE Education Psychologist who has provided access to rapid assessments for 
CLA, with priority being given to those placed at a distance from Bromley. 

 A 0.4 FTE PEP quality officer who reviews all PEPs to ensure that personal education 
planning is robust, offering support and training to Social Workers and Designated 
Teachers. 

 Classroom support for individual learners. 

 1:1 tuition or e-learning resources for targeted year groups. 

 Integration support for our CLA changing schools. This will usually be the guarantee of 
a full year’s allocation even if the previous school has had funding, as well as further 
resources if required. 

 Short-term funding of alternative provision for our CLA not able to access a 
conventional education setting. 

 Year 11 Transition Project with “Fresh Start”. 

 Laptops, tablets, and software for our CLA. 

 Support and intervention for schools when they are having difficulties with individual 
pupils, including ‘Creating Connections’ from Kate Cairns Associates. 

 Whole school training on attachment awareness and emotion coaching for schools that 
wish to participate. 

 Training for Designated Teachers, Headteachers, and Governors through the 
accredited online training packages as well as the Designated Teacher Forum and 
other training events. 

 Additional educational, cultural, or social activities for CLA, including educational visits, 
music programmes, etc. to promote aspiration in CLA cohorts and their foster carers.  
These included continuations of the Aspiration Project, as well as the promotion of local 
and national STEM and Arts activities and the provision of theatre tickets.    

 
3.9.7 Use of allocated Pupil Premium Plus Funding by Schools 
 The main purpose of Pupil Premium funding is to close the gap and accelerate progress for 

CLA. The Virtual School recognizes that children’s needs may vary over time and therefore a 
personalised approach is needed. Schools can request funding for a wide range of resources 
and activities, however, through the PEP they can consult with carers, Social Workers, 
colleagues from the Virtual School and, most significantly, the individual child to ensure it is 
used to help the child meet their targets. Although there is research on how interventions can 
support vulnerable children, there is a lack of research into the most effective use of Pupil 
Premium for CLA. 

 
3.9.8 Schools have used Pupil Premium funding in broadly similar ways to last year. 
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3.9.9 The chart below shows use of Pupil Premium Plus funding delegated to schools. 

 
 

3.9.10 Pupil Premium Case Study Example: centrally held funds 

Child B had to move placements in year 11. This is a child with an EHC plan which means that 
it is very challenging to find suitable provision, especially in year 11. Tuition was put in place 
whilst education provisions were considered and searched for. 
After consideration, a referral was sent to Catch22, after we asked the local authority to 
consult with them. A place was offered on a 14-16 programme but there were then issues with 
the local authority as Chlid B was in year 11. We had to challenge hard to allow them to 
continue in the provision, but in the end, they could continue.  
Child B then had to move placement again, and lockdown happened. 
They were supported to complete their Catch22 work online and via post. Child B successfully 
gained their Functional Skills and BTEC results from Catch22. To help their progress to the 
next stage, we also included them in the Fresh Start intervention project, which gave them the 
support to successfully apply to post-16 college. Child B attended 100% of these sessions and 
made applications to post-16 colleges. 
Outcome 
The young person gained in self-confidence whilst attending Catch22 and Fresh Start. Even 
though they struggled during lockdown they had the support they needed to continue with their 
tuition and online learning materials from Catch22. Child B gained Level 2 qualifications and 
has successfully started at post-16 college studying catering. 

 
3.10. Children Previously Looked After 
 
3.10.1 The Children and Social Work Act 2017 placed significant new statutory duties on the role of 

the Virtual School Headteacher, extending it to include promoting the interests of children who 
have been adopted or who are in long term care permanent arrangements (under an adoption, 
Special Guardianship, or a Child Arrangements Order). These responsibilities came into force 
in September 2018. 

 
3.10.2 Identifying and profiling the cohort of ‘post-CLA’ children in the borough is not a simple task as 

it is dependent on self-disclosure enquiries. The DfE state 202 post-CLA children identified as 
recipients of Pupil Premium Plus across 61 (mostly primary) schools in the borough. We 
expect this number to be more like 400+. 

 
3.10.3 We have used the new duties grant to put in a post which has 2 days a week dedicated to it. 

Responding to schools and adoptive or Special Guardian parents is disproportionally time 
consuming, working with anxious parents and schools that have often been compassionate 
and supportive but which have ultimately reached the end of their resources. In addition, 
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enquiries from admissions and SEND regarding these children are also adding to the 
resources needed. We will have to evaluate the role and look at whether we need to put in 
more resources. 

 
3.10.4 The benefits are that more schools are seeing the link between trauma, attachment and 

learning and are requesting training for their whole staff. 
 
3.11. A Summary of Virtual School Achievement in Academic Year 2019/20 
 
3.11.1 The Virtual School saw several challenges and successes through the academic year.  

Successes include: 

 We were able to make the successful Deputy Head role substantive which has 
increased leadership capacity in the team. With their specialist knowledge of SEND this 
has enabled a start on improving the monitoring and support for young people with 
SEND, supporting those under statutory assessment. 

 The Virtual School continued its Aspiration Project with a youth programme called 
Breakthrough delivered by “Drive Forward Foundation”, a leading charity in the social 
care sector. The Breakthrough project is about developing potential through mentoring, 
career coaching, and social events designed to support children in care through the 
GCSE years and on to further education. Over the duration of the 3 year programme 
each participant will be supported by a life coach who has personal experience of care 
and adoption, and a career coach who they will work with, weekly or fortnightly. The 
project started in September 2019 with 9 Year 9 children. Last year the children 
participated in Link-ups (personal development workshops in London youth clubs) and 
days out including a trip to Go Ape. In March the coaching switched to a digital platform 
and will be adapted dynamically to meet with any changes in Government guidelines. 
Young people have enjoyed the sessions and are developing increased confidence as 
they travel around London independently. 

 Successful work during COVID19, speaking to families and children weekly and 
providing much needed support, advice, and equipment. 

 The COVID19 work also includes the summer “Fresh Start” project which successfully 
kept engaged 22 young people, 15 of whom went on to start a post-16 provision. 

 We continue to offer several training courses to professionals, carers, and adopters 
including Preparation for School, Managing Transition, and Trauma and Neglect in the 
Classroom. 

 Recruitment of a graduate intern at the end of the academic year with remit around 
effective use of Pupil Premium and raising aspiration. 

 Our annual Celebration of Achievement for our children took place on 20th February 
2020. Approximately 130 of our children and young people were nominated by their 
Social Workers or foster carers. They received awards for a wide range of 
achievements, including educational, sporting, arts, and life skills achievement. This 
year’s ceremony was attended by Janet Bailey the Director for Children Services, Cllr 
Peter Fortune the Deputy Leader, and Mayor Cllr Nicholas Bennett. Every year we do 
an activity that highlights the importance of achieving together, this year it was all about 
singing. Musicians worked with us in groups and we all learnt to sing, ‘Don’t Give Up on 
Me’ by Andy Grammer. 

 
3.11.2 Addressing the challenges 

At the end of the 2018/19 academic year we identified four key challenges for the Virtual 
School. They have remained a focus throughout the year. Work done to address these 
challenges includes: 

 
3.11.3 Challenge 2019/20 1: Reducing Persistent Absence 
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Persistent absence rates in the most recently published figures (2018) for Bromley CLA are 
too high at 19% and above the national average for CLA. In addition to monitoring attendance 
carefully and acting on concerns this year we have: 

 Recruited to an education support worker role to create additional capacity for 
monitoring, and responding to, absence. 

 Improved speed at school finding. 

 Aspiration raising trips. 

 Increased challenge to schools and offer alternatives to zero tolerance for CLA. 

 Increased access to aspiration raising activities across Key Stages 3 and 4. 

 Any CLA who is not in education to be provided with 1:1 tuition in the placement as an 
alternative to school within 1 working week and on a school roll within 20 days wherever 
possible. 

 
3.11.4 Challenge 2019/20 2: Poorer than expected academic progress between key stages for 

Bromley CLA 
Progress from KS1 to KS2 is higher than national for all children. Progress from KS2 to KS4 is 
below what we would like. However much of this is a reflection of the number of later entrants 
to care who are already disengaged with education. Work has been taking place this year to 
review the data management systems. Going forward, termly pupil progress meetings will link 
progress and the PEP targets to the Pupil Premium. A review of the 1:1 tuition process and 
practice will improve things further by ensuring Pupil Premium is spent wisely to help children 
meet their PEP targets. 

         
3.11.5 Challenge 2019/20 3: Improving outcomes for those with SEND 

Last year children with EHC plans had better attendance overall than for the whole cohort. The 
spring progress data showed that more of them were making progress towards their expected 
outcomes than the rest of cohort. More of those on SEND support were making expected 
progress than any other group. However, there is still more to do. 
 

3.11.6 The status of SEN children is reviewed and matched with Bromley SEND occasionally but this 
still needs to be more consistent. Training has taken place with Social Workers to help them 
understand what a good parent needs to do to support children with SEND, and particularly 
those with an EHC plan. Work has been done to ensure that the PEP accurately captures 
special education needs. The Deputy Head of the Virtual School has a specialism in SEND 
and has been working with the SEND Service to bring better joined up work, and speedier 
processes through SEND with EHC plan processes which are sometimes too slow. She has 
also provided training for the education advisers to ensure that they understand key SEND 
processes and practice. However, there is still some work to do with SEN to ensure good join 
up and that processes are speeded up for our children. 
 

3.11.7 A child with an EHC Plan Case Study Example: 

Child C had been struggling in their mainstream school with low impulse control, CSE, and 
spiralling combative behaviours towards teachers. Managing their escalating behaviour 
presented a challenge to the school and they were on the brink of exclusion. The pressure on 
the placement meant it was at risk of breakdown. Child C also presented with attachment 
needs and oppositional defiance behaviours. Conversely, they were very clingy towards the 
school SENCO and carer. A professionals meeting was held and the search for a new school 
commenced. As professionals, school, CSC, CAMHS, and the Virtual School came together to 
explore the impact of changing school on Child C’s SEMH and we decided to trial a move to 
the specialist provision on the school site that focused on speech, language and 
communication difficulties. Although this was not their primary need, we felt that it would still 
offer our child continuity, especially as they struggled with attachment. The provision was 
headed by the SENCO that they had engaged well with. Discussions were had with the local 
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authority as this was atypical of the admission criteria; it was agreed to trail a very carefully 
planned transition and monitor closely. This included core subjects in the specialist provision 
and some subjects still in the mainstream school, so they did not feel ‘different from her peers’. 
We collectively decided to trial their transition into the new provision, (Elliot Centre), during the 
lockdown as this would give them a chance to familiarise theirself with the new environment 
and acclimatise to the change whilst the staff to child ratio remained high. It also meant that 
their placement could be stabilised as they would be at school three days week during the 
lockdown.  
The transition was difficult in the first few weeks as Child C was very concerned about what 
her peers would think when they returned to school. We all met weekly to debrief and plan for 
the following week. Child C engaged with art, helping to decorate the area, using the 
computers and familiarising with staff based at the provision with just one other child. This 
proved effective.   
The change in this child has been immense. Placement is secure, they are doing very well in 
small classes and outbursts have reduced significantly, 

 

 Having a substantive Deputy Head of the Virtual School role has enabled better 
information sharing about imminent placement changes and she has instituted regular 
emails to Social Workers across the service reminding them that they have a statutory 
duty to inform the Virtual School of impending changes of circumstance that might affect 
education.  

 We have increased monitoring activity using the daily, weekly, and monthly data from 
‘Welfare Call’. This has resulted in improved communications with Social Workers about 
absence from school which is supporting Social Workers to understand the implications 
of absence and exclusions and their role as corporate parent in reducing these. 

 
3.12. Addressing Key Challenges Going Forward in 2020/21 

 
3.12.1 Challenge 1: Improve persistent absence for statutory age children 

 Reduce persistent absence by half to no more than 10%. 

 Improving placement planning so children are not out of school if placements break 
down, or when initially coming into care. 

 Better oversight for those out of school through Placement Panel. 

 Improved oversight by education advisors and welfare officers through monthly 
meetings and daily extranet.  

 Ensuring continuous monitoring and support for COVID19 related absence. 
 
3.12.2 Challenge 2: Improving outcomes for children with SEND 

 Join up meetings with SEND to take place monthly to forward plan and proactively plan 
for placement changes, school changes, and for COVID19 related issues. 

 Better tracking and faster outcomes for those requesting assessment or needing plans 
finalised. 

 Join up of EHC plan review and PEP review. 

 Develop a programme of training for social care professionals, SEND, and school staff. 

 Develop a regular consultation programme with Educational Psychology staff. 
 
3.12.3 Challenge 3: Improving outcomes through supporting the transition into care, to new 

placements, and out of care to adulthood 

 Develop “new in care” policy for the Virtual School; including pen portraits and first 
PEPs. 

 Track referrals for new placements and ensure CSC and the Virtual School join up. 
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 Ensure all year 6 children in care and those post-CLA have secondary school choices 
and priority. 

 Embed post-16 PEPs until education is complete. 

 Complete a review of Pathway Plans to look at education element.  

 Use of graduate intern to develop “aspiration” project. 

 Over 90% of children in Ofsted rated Good or Outstanding school provisions. 

 To develop the role of the post-CLA advisor. 
 
3.12.4 Challenge 4: Improve quality of PEPs, particularly better target setting, use of SDQ’s and more 

accountability for Pupil Premium 

 Introduce SDQ questionnaires once per year, collating before the spring term PEP. 

 Include the SDQ scored in the monitoring sheets completed by schools and the PEP 
forms encouraging discussion of how the child might be supported with the Pupil 
Premium as a result. 

 Introduce half termly leadership PEP audits and an annual multiagency PEP audit, 
measuring quality of target setting, capturing young person’s voice, and the use of Pupil 
Premium. 

 Develop a programme of training for Social Workers, school staff, and other 
professionals as necessary.  

 Use of graduate intern to improve quality of 1:1 tuition. 

 Recruit to secondary post to increase capacity to have oversight on all children. 

 Manage the transition to Liquidlogic data management system. 

 Ensure COVID19 issues are picked up through PEP authorisation. 

 Embed new structure and oversight role for education advisors. 

 Improve the quality and oversight of 1:1 tuition. 
 

4 IMPACT ON VULNERABLE ADULTS AND CHILDREN  

See Section 2. 

5 POLICY IMPLICATIONS 

There are no specific policy implications arising from this report. 

6 FINANCIAL IMPLICATIONS 

There are no specific financial implications arising from this report. 

7 PERSONNEL IMPLICATIONS 

There are no specific personnel implications arising from this report. 

8 LEGAL IMPLICATIONS 

There are no specific legal implications arising from this report. 

9 PROCUREMENT IMPLICATIONS 

There are no specific procurement implications arising from this report. 

 

Non-Applicable Sections: [List non-applicable sections here] 
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Background Documents: 
(Access via Contact 
Officer) 

[Title of document and date] 

 


